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Is Planning Worthwhile? 

Physical Education Teachers Change the Planning Model  

 

Abstract 

The necessity of creating a platform for teachers' long-term planning stems 

from dissatisfaction of teachers and supervisors with existing curriculum planning 

models, in which the teachers are expected to comply with a formal top-down 

curriculum and at the same time fulfill the needs of their students as individuals and 

as a group. This article presents a case study in which ten physical education teachers 

worked on the task of developing a platform for long term – yearly – planning of 

teaching. The first stage deals with the potential benefits of such planning.  In the 

second stage, the teachers chose practical steps that could actualize these benefits.  In 

the third stage, they chose the platform. The analysis of this platform gives rise to a 

new planning model for teaching that feature a teacher's planning as the central 

component, retaining the formal curriculum as an auxiliary tool only.   
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Is Planning Worthwhile? 

Physical Education Teachers Change the Model of Planning  

 

Introduction 

The theory of curriculum planning has been dominated for many years by one single 

model which base on Tyler's book (1947) "Basic Principles of Curriculum and 

Instruction". Tyler wrote this book for school teachers, but since his suggestion for 

curriculum planning requires a great amount of time and knowledge teachers cannot 

possess, it becomes a top-down model imposed on teachers by higher authorities – 

policy makers and experts.  

Although this model presents many technical and values-related difficulties, 

which will be detailed in the literature review, it remained in place for decades.  

The model is rooted deeply in the culture of public education systems around the 

globe. It has dictated the way of controlling the teachers work and dominant the 

public language when is related to the achievements of teaching and learning.  

Is a different model possible? This article will try to present an alternative 

model suggested by committee of physical education teachers. The article will start by 

presenting the current model and its difficulties, will describe the process of 

developing the new model, present it, and discussed its meaning. 

 

Literature Review 

The existing Curriculum planning Model (CP Model) comprises two linearly 

consecutive interconnected stages.  In the first stage, a formal curriculum is written.  

This curriculum is based on society's existing knowledge at the time of its writing and 

it is subordinated to educational goals formulated by policy makers.  This centrally 
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planned document is transferred to the teachers, who are then required to implement it 

in their teaching. The implementation of the curriculum requires the teachers to 

prepare their teaching by lessons plan, choosing teaching aids, and thinking a priori 

about any tool that would enable the learners to achieve the required level stipulated 

by the curriculum (Figure 1). This approach exempts teachers from setting goals and 

choosing the proper content for teaching. This is done for them by curriculum writers 

(Johnson, 1967; Walker & Soltis, 1992; Tuchman, 2006). 

 

Figure1. Model of Curriculum Planning - CP Model 
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Relying on the concept of the curriculum as the central process of planning, 

education policy makers in many countries encourage the development of detailed 

and defined curricula as much as possible, epitomized by setting uniform standards 

for learners' acquisition of knowledge, and measuring learners' achievements through 

standardized tests in order to ensure that the standards have been met (Wheeler, 2006; 

Yager, 2006). Borrowed from industrial management, this model turns out to be 

rather problematic when applied to education systems.  The difficulties inherent in the 

model stem from weaknesses in the model itself and in the ways those who apply it 

try to impose it on the education system. 
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Difficulties stemming from the weaknesses of the CP Model  

The weakness of the model stems from its adherents ignoring the role of 

learners in the teaching process.  No matter their ages, learners are not inert raw 

material that eventually reaches, somehow, acquisition of knowledge, but they, their 

behavior, their motivation to succeed, and their success in learning are central factors 

in the educational process (Hameyer, 2007; Soslau & Yost, 2007).  Their behavior 

and learning in class are affected by many powerful factors such as: heredity; socio-

economic background; their personal histories; their parents' qualifications, characters 

and values system; the peer group in class and outside the class; and the community 

they live in. All these factors make it impossible for the teacher to accept the dictates 

of the establishment and become a link in the chain of a top-down command system 

moving in a clear downward direction (see the direction of the arrows in figure 1).  

This weakness manifests itself in every classroom; however, the larger the 

classes and the more heterogeneous their socio-economic backgrounds, and the 

greater the number of special needs children included in the regular system and the 

harder the working conditions, the greater the pressure exerted on the teachers from 

the direction of their learners; their ability to fulfill their function in the CP Model, is 

decreased. 

Furthermore, academic achievement is not the only area in which teachers – 

educators - must function. In the classroom, there are complex social processes at 

play, and teachers carry the educational responsibility to deal with these 

comprehensively both emotionally and socially (). Practically speaking, one cannot 

separate these processes from leading the learners to the acquisition of knowledge. 

Therefore, teachers are not technicians. They are not trained to carry out instructions.  

What they bring to class is their personality and their beliefs (Frelin & Grannas, 
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2010). The better a teacher is, the more responsibility he/she takes, and therefore 

he/she must be more coherent in connecting his/her ideas and the way he/she teaches, 

and he/she is less likely to function as a channel for conveying what others have 

written for him/her.  

Difficulties arising from the ways the CP Model is being applied 

The greater the determination of the policy makers and curriculum writers to 

apply the model more rigid and accurate, the more detailed teaching materials they are 

likely to provide.  They are likely to require more uniform and tighter testing 

standards, and are likely to impose sanctions on teachers in order to compel them to 

fulfill their role in the CP Model. As a result, undesirable processes might occur. 

Schools try to reduce the number of subjects taught (Renter et al, 2006) and teachers 

are busy with teaching students how to pass the tests (Crocco & Costigan, 2007). 

These occurrences can cause real damage to the quality of knowledge acquired by the 

learners: facts, processes and procedures are perceived as being unrelated to each 

other, and the level of thinking is very low (Crocco & Costigan, 2007, Au, 2011).  

These undesirable processes nullify expectations that teachers should make 

creative decisions suitable to the circumstances prevailing in their class. Thus, they 

weaken the teachers and their sense of professionalism.  The message that is 

communicated by the advocates of the CP Model is that teachers are unreliable and 

"they must be force-fed," as it were, in order to succeed in leading the learners to 

academic achievement. As a result, the teachers learn to rely less and less on their 

own knowledge and search for experts from outside (Apple, 1995). Additionally, they 

lose the will and the ability to plan their teaching (Mahiri, 2005). 

The question is: how can we create a model that contributes to the quality of 

teaching and enables teachers to take responsibility for its quality? 
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The physical education curriculum  

Literature dealing with physical education curricula is scarce and not essentially 

different from what has been reviewed here. Although most countries do not have a 

uniform and strictly controlled standard tests in physical education, the model on 

which the curricula are based is identical, leaving no room for yearly long-term 

planning of teaching (Krotee & Tolinson, 1991; Davis, 2001; Bucher, 2006). 

Moreover, physical education possesses unique characteristics that magnify the 

difficulties: on one hand, a physical education teacher can function without lesson 

planning since the activities and games used in physical education lessons enable the 

teacher to keep up pupils' motivation and interest without leading any significant 

learning process. On the other hand, planning, physical education teaching is 

especially difficult. The main reason for this difficulty is the great variety of opinions 

concerning the goals of teaching physical education (Faiclough & Stratton, 2006), the 

great variety of models available to the teacher, and the fact that the material taught in 

physical education is non-verbal (Hodges, 2008). Additionally, the physical education 

teacher does not have a textbook – a powerful tool in implementing the CP Model. 

In a survey of physical education teachers, respondents were asked whether 

they planned their teaching, and if so, in which way (Shoval, Shweid, Fuchs & Ziv, 

2008).  86% of the respondents declared they believed planning is important, but only 

25% actually wrote down their teaching plans; 15% of the respondents did fresh 

planning every year, believing that this is how planning should be done.  The 

respondents noted that they planned their work mainly to be prepared for their 

lessons, i.e. to set a framework for teaching – selection of teaching goals and, in 

general, selection of subjects to be taught, and thus they have no problem using the 

plan they had implemented in the past with slight changes to adjust to new conditions.  
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The survey also revealed that the respondents considered planning a burden; only 

3.5% of teachers writing down fresh planning declared they had no special difficulty 

with it.  The most marked problem in planning was a lack of planning knowledge.  

The research shows that teachers have an internal conflict with planning: on one hand 

they believe it is important, but on the other hand they do virtually no planning at all. 

 Looking at these findings, it comes as no surprise that supervisors of physical 

education that thought of improving the quality of teaching of physical education in 

their district, had tried to do it through developing a model of planning.  

 

The Research 

Methodology  

Case studies, which we used in this research, are by nature ethnographic (Taft, 

1997). Our case study was conducted to shed light on a phenomenon - the thinking 

patterns of a committee of physical education teachers who suggested a new model 

for planning. As an ethnographic inquiry this study was an observation of and 

participation in a specific group over a period of time, with me in the role of 

facilitator and researcher at the same time.  

Procedure 

The committee was selected by the physical education supervisors and 

comprised ten physical education teachers, the two supervisors themselves as 

observers and me as an "academic advisor". The physical education group of teachers 

included four male and six female teachers, teaching various age groups ranging from 

kindergarten to 12
th

 grade. These teachers had at least five years of experience and 

had been rated as "good teachers" by their supervisors. 
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The committee's assignment, as defined by the supervisors, was to "draw up a 

planning platform for the teachers to improve the quality of classroom instruction, but 

within reasonable limits regarding the investment of time and energy the teachers 

would be required to make." The supervisors decided to "let the teachers determine 

for themselves what would best serve their purpose." This meant that the supervisors 

would not intervene in the decision-making process. The committee held 20 sessions 

in the course of two academic school years. The discussions in the first ten sessions 

(two hours each) wire of the group dynamic type and my interventions consisted of 

asking questions in order to clarify the ideas that were being raised (Dailey, 1977).  

The teachers on the committee spoke freely about their teaching experiences, 

about the necessity of planning and about the possible components of a planning 

platform.  At the beginning of every session I handed out a short summary of the 

previous meeting. The teachers had to confirm that the summary presented the 

previous discussion. This summary served as the basis of the new meeting.  At the 

end of the first ten sessions, I prepared a table summarizing all the discussions listing 

all the benefits that might be derived from planning (the two left columns of Table 1).  

At the tenth session the teachers drew up a list of steps that planning might require as 

they had experienced it in their own work and in teacher training.  During the 11
th

 and 

12
th

 meetings I asked the teachers to list in the right column of Table 1 the planning 

steps they considered necessary to attain the potential advantages they had suggested.  

The remaining eight sessions, lengthened to three hours each, were devoted to 

discussing ideas suggested for the planning platform and to attempt to reach 

agreement on the steps needed to plan teaching. 
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All the sessions were recorded and transcribed.  All the lists and comments 

written during the course of the meetings or in preparation for the meetings were part 

of the data analysis. 

It is important to note for understanding the limitations and advantages of this 

research, that the entire process was directed, from the very beginning, at searching 

for a suitable method to plan teaching. The teachers, the supervisors, and I all thought 

from the very inception of the process that teachers' planning is important. 

Additionally, the members of the committee were aware of their responsibility for the 

quality of the model to which they would be committed and to which the rest of the 

teachers would have to be committed in the future as well.  As a result, the teachers 

on the committee were very focused on the task of developing the TP model.  The 

disadvantage of this focus was that no one checked whether there was essentially a 

need to plan teaching according to a preconceived planning model.  But there was 

also an advantage to focusing directly on the task: the thought process and the search 

for solutions to planning were intensive and thorough. 

Data analysis 

The data analysis was carried out within the framework of the meetings with 

the members' help.  It was done in three separate stages and at different times.  

First stage: Presentation of the potential benefits of planning. This part of the analysis 

was carried out at the completion of the first 10 meetings and consisted of three steps: 

a) writing down all the potential benefits of planning; b) discussing examples 

justifying the benefits of planning from the teachers' professional experience; and c) 

dividing the list into four headings to be presented under the title "The potential 

benefits of planning of teaching." 
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Second stage: Adapting the planning process to the potential benefits of planning. 

This stage began after the presentation of all the potential benefits of planning, ending 

with the 12
th

 meeting.  This stage too was divided into three steps: a) summarizing the 

potential advantages of planning (in the two left columns of Table 1); b) getting all 

the committee members' consensus on the summary; and c) adding a third column in 

the table comprising planning activities required to attain the potential benefits 

(shown in the right column in Table 1). The planning steps appearing in the table are 

the activities on which there was consensus among the teachers on the committee. 

Third stage: Creating the planning platform. Creating the model took place during the 

last eight sessions, representing the consensus of the teachers.  This stage, too, was 

carried out in three steps: the first included summarizing the consensus achieved in 

each session.  The second step included creating a list of all the agreed sections and a 

sketch illustrating the suggested model.  Thirdly, there was the processing of the list 

and the illustration, and the final approval of the model. 

 

Findings Part 1: The potential benefits of planning of teaching 

The teachers' claims and their examples were categorized according to four 

domains of improvement as follows: 

Improvement of the teaching-learning process   

Bridging the gap between teaching and learning 

 The teachers are aware of the gap between teaching – "what the teachers want 

to teach and what they think they have succeeded in teaching" and learning – "what 

the students have really learned."  They believe that this gap cannot be bridges unless 

"they should know what they really want to teach and in which direction to lead the 

learners." According to them, the matter is "like a puzzle;" only when one begins to 
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be familiar with the pieces and puts them together correctly can one see the whole 

picture and begin to bridge the gaps.  It can be stated that teachers considered writing 

down planning as an opportunity to adopt decisions based on a broad data analysis. 

"My eighth grade class is heterogeneous in terms of experience and 

motivation to play basketball.  When I work spontaneously, I think of 

how, in spite of the differences, I can make as many children as possible 

happy during the class.  To tell the truth, I am not certain how much 

progress the children are making.  To facilitate progress I have to write 

down the information I know about my students, I have to think about 

exactly what it is that I want to achieve, how I can see the differences 

between the children, how I can use the equipment available at school, 

how much time I need, etc."(Moshe, 4
th

 session) 

 

 

The teachers also considered written planning as giving them an 

opportunity to integrate various components such as teaching goals, contents 

and methods in their work so the set goal would be achieved by their students.  

For instance, teachers interested in promoting students' self-study as a goal 

might choose activities suitable for individual study.  They might decide to 

begin with a game with which the learners are familiar so they could play 

without the teacher's assistance – content - or they might suggest to their 

pupils to use work cards to stimulate movement - teaching method - in order 

to help further the learners' knowledge. 

 Enabling orderly and gradual progression in teaching. The teachers 

considered planning as a tool enabling them to give instructions in an orderly 

and gradual progression because it provided them with an opportunity to take 

into account learning processes that the students had already experienced and 

learning processes they would experience in the future. Teachers' planning, 

then, would eliminate redundancy in teaching. 

"I found out that when I understand the purpose of my instructions 

clearly, and when this purpose takes into consideration the data I 

have on my students, the lessons are different.  Communication is 



13 

 

much better – the students respond more closely to what I mean.  

Even a simple instruction like 'dribble the ball to the line and return,' 

has a different meaning if you give it out of the blue disconnectedly 

or you are in the process of working on improving dribbling." 

(Moshe, 4
th

 session) 

 

Enabling systematic and orderly decision-making according to the lesson. The 

teachers felt that when a teacher comes to class prepared, he/she as already made many 

decisions concerning the lesson, having time to carry out decisions that cannot be 

planned ahead of time. A good example of this is the incident related by a kindergarten 

physical education teacher on the committee: 

"Since my college days I have kept 20 basic games at my fingertips 

that always work, choosing them randomly.  Usually, after 

choosing a game, I improvise on the rules of the game.  The 

children love these games.  Every small improvisation looks to 

them like a new game.  They wait for me to come and play with 

them every week.  One day, two parents decided to stay and watch 

my lesson.  On the same day, Joan decided to cry and not 

cooperate with me; the other children were restless.  I stood in 

front of the children trying to think of the right game and to 

improvise on it, thinking of what to do to stop Joan's crying and 

how to calm down the children.  I do not know what happened to 

me, my mind went blank." (Flori, 3
rd

 session) 

 

Focusing and allotting a suitable amount of time to teaching. The teachers 

noted that planning enabled them to focus their teaching better, to choose activities 

and to allot a suitable amount of time to teaching-learning processes.  It also enabled 

them to go back to previous planning as needed.  A high school teacher gave the 

following example:  

"There is a physical education teacher on my staff who is a genius 

at improvising lessons; she comes to every class only with an idea 

of how to open the lesson, taking it from there to then go on.  For a 

few months I adored her and tried to find time to observe her 

teaching.  Then, one day, while watching her, I thought to myself: 

'Is she really teaches anything?" (Anat, 3rd session)  
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Another high school teacher adds: 

"I get lost in my lessons and can play with the children endlessly because they 

play intelligent and interesting basketball.  If I want other things to happen in 

the lesson, I have to limit myself by planning my time.  Planning will help me 

divide the lessons into different parts; the main part will be devoted to new 

material, and only at the end of the lesson will I go back to playing basketball" 

(Ami, 3
rd

  session) 

 

Considering and relating to students. The teachers were very sensitive to their 

students' feelings, being considerate with them when speaking about planning as a 

way to improve the teaching-learning process: 

"When thinking about teaching a particular class, a number of students pop 

up in my mind because I am very considerate of them, of their capabilities and 

their limitations, so that I basically decide what to teach according to their 

capabilities" (Ninette, 5
th

 session) 

"Pupils sense whether a lesson is planned or improvised at the last minute" 

(Ella, 5
th

 session) 

                 "I do not know how it works, but when I know exactly what I'm going to teach, 

the children show much more enthusiasm" (Moshe, 5
th

 session)  

 

 Enabling assessment of the teaching process and its results 

 The teachers noted that planning enabled them to assess their teaching and its 

results.  Writing down planning helped to define the desired results, enabling the 

teacher to check whether his/her expectations matched the results achieved: 

"When I began teaching, I used to think about a subject I wanted to teach, 

such as rolling, dribbling, physical fitness, and then about an exercise that 

would help me to teach the subject.  After doing this for a few years, I felt I 

was repeating myself, and that I didn't exactly know what I was teaching.  It is 

frustrating when you put your heart and soul in teaching, and are not certain 

if the students have learned anything.  So I decided to give a test after 

completing each subject.  In the process, I started to think what it was that I 

wanted to test and found out that first I had to decide what I wanted to teach" 

(Kobi, 8
th

 session) 

 

 Identifying planning errors 

 The teachers believed that the planning and assessment process enabled them to 

identify at which point in the planning or its implementation an error occurred, 

blocking further learning. 
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"After seven volleyball classes, I decided to summarize the subject by giving the 

children the opportunity to play.  It turned out extremely boring – the ball did 

not go over the net and the children began to blame each other.  I did not 

understand what went wrong, and I don't remember exactly what I did with 

them, but I am certain I gave them the best exercise" (Dani, 8
th

 session) 

 

As a result of the need to adapt lessons to different ages, written planning can 

help to focus the teacher's decisions to suit specific groups of learners, helping 

prevent teaching the same subject in exactly the same way to different age groups.  

When they do not have a plan, teachers reacting to the learners' needs in the 

course of a lesson are liable to become too dependent on providing enjoyment to the 

learners at the expense of significant learning. This is very likely to occur, especially 

in physical education due to the fact that the games children play in physical 

education lessons are similar to the games they play in the school yard during recess 

or in other extra-curricular activities.  

           "When I started teaching, I would constantly think about how to please the 

children so they would love me in return.  Very soon I learned that giving them 

free play is what gives them real joy.  I found myself at a crossroads: either to 

start teaching or end up irrelevant as a teacher.  This was the beginning of a 

very long road – thinking how to teach and still make the children happy" 

(Semadar, 5
th

 session)   

 

 

Fostering the quality of professional life  

 

Enabling implementation of significant teaching 

 The teachers concurred with the definition that significant learning occurs 

when it can be indicated that every student has made progress in his/her studies.  If 

there is no planning, there is no way to find out whether the teacher has fulfilled 

his/her purpose.  The teachers considered the planning process as something that 

provides an opportunity to refresh content and bring teaching methods up to date, and 

to stimulate the search for better solutions to troubling issues concerning their quality 

of teaching.  The teachers admitted that without planning they found it difficult to 
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retain all their accumulated knowledge, they could not assess their work objectively, 

and they had no way of giving an account of what the students had learned, which 

would enable others (colleagues, supervisors and principals) to appreciate their work 

and student achievement.  

"At the beginning of this year, I tried to find new exercises and new games in 

books and on the Internet to make my gym lessons interesting.  It took up a 

lot of time to find something and choose what I wanted.  But it was fun for 

me and for the students.  To tell you the truth, I'm sorry I didn't check the 

level of the students at the beginning of the year because now I am not 

certain whether the whole thing was only fun or there was a significant 

learning in it too" (Ninette, 6
th

 session)     

 

Enabling corrections and improvement of teaching 

 The teachers understood that professional development is an on-going 

process, enabling a teacher to outline and develop an educational philosophy in 

general, and in the field of physical education in particular.  Planning of teaching year 

in and year out improves the teacher's ability to plan: it becomes faster and it is more 

suited to reality in the field, so it becomes more efficient.  

"When I started teaching, the planning process took me hours.  I planned each 

lesson in detail; to think of a whole teaching unit was impossible for me at that 

time.  Sometimes, after all the hours of planning, I had to improvise long 

stretches of the lesson because the planning I had done was not suitable in a 

real class situation.  I think that everyday planning was a good learning 

process for me because it became easier and easier, while my perspective 

became broader and broader.  After planning for a few months, I was able to 

plan a whole unit in the same amount of time that I needed at the beginning to 

plan one single lesson" (Kobi, 8
th

 session) 

"Every year, long-range planning for the whole year takes me less and less 

time.  Now that I can use my old format for the new planning using the 

computer, it is even easier" (Ilana, 13
th

 session)  

 

Reducing teacher burnout 

 Physical education teachers generally deal with many, usually heterogeneous 

classes.  The teachers thought written planning helps teachers to remember details 

about each class, maintain continuity and identify developments, thereby eliminating 

unnecessary tension, a major factor in burnout. 
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"Our high school has 12 parallel classes in each of the three grade levels and 

we six physical education teachers on the staff – three for the boys and three 

for the girls.  One day, the school administrator came to our meeting and told 

us that next year we could choose whether to divide the classes so that each 

teacher would take two classes from each level.  We had a big argument about 

what makes you bur out: teaching more or less the same lesson for 12 classes 

each week or teaching different lessons and remembering what you taught in 

each class" (Moshe, 6
th

 session)    

 

Burnout is reduced also because the teacher knows what he/she is about to 

teach, is able to predict the students' reactions and the sequence of steps in the lesson; 

this helps to come to work relaxed and calm.  A teacher who feels he/she is 

developing and progressing toward his goals thanks to planning will feel satisfied, 

minimizing the threat of burnout. 

Detecting gaps in the teacher's professional training 

 Education includes professional and pedagogical knowledge.  Discovering 

gaps in one's knowledge, usually occur when struggling to come up with satisfactory 

solutions.  For example, "What do you do in a heterogeneous class when part of the 

learners knows how to play a game in their neighborhood because they go to an after-

school group while the other part of the class is not at all familiar with the game?"  

here is an example related by a physical education teacher who works with cerebral 

palsy (CP) children: 

"I have written down detailed goals for each child in the school.  CP is a name 

that covers different abilities in different children.  When I plan the steps to be 

used in achieving a specific goal with a specific child, it happens that I am not 

certain how to do it.  I have a lot to learn…when working with a child, I 

always feel much more confident when I choose a process I have already used 

before" (Ahuva D. 7
th

 session)  

 

 

Communicating with others 

 

Opening a communication channel with the school administration 

 The teachers believed that planning makes communication possible between 

the physical education teacher and the school administration, enabling teachers to 
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explain the contribution and the importance of the subject they teach.  These 

explanations present goals, content, and teaching and assessment methods.  The 

teachers believed that if repeated over and over, such communication has an 

accumulative effect "leaving the principal no choice" but to understand, in the end, 

the importance of the subject, the need for facilities and equipment and the need to 

adapt the other school functions – holidays, school projects, the psychologist's work, 

and planning of other subjects – to what happens in physical education. 

Teachers hoped for the day that a principal receiving a program, wishing to 

cancel physical education lessons, would have to take responsibility for the loss, 

exactly the opposite of the present situation in which "the principal couldn't care less 

whether the physical education teacher teaches or not; the most important thing is 

'industrial peace' – nobody interferes and nobody complains."  The teachers noted that 

in a school where there is comprehensive school planning, physical education can 

become part of the school's educational concept thanks to its part in the planning; in a 

school where teaching plans of several subjects are combined into integrative 

teaching, physical education can be integrated with other subjects through planning.  

Presenting the work process to the consumers – learners and parents According to the 

teachers, simple wording in planning enables teachers to present parents and learners 

with the opportunities open to them.  This has a greater chance of achieving better 

cooperation between teachers and their "consumers." 

"When I showed my physical education yearly plan at the parents meeting, one 

of the fathers said: 'with physical education like this I am ready to go back to 

school" (Kobi, 11
th

 session) 

"Last year, after the first semester, the school principal called me to her office 

and told me that she thought the grades I gave to the students were too low.  'I 

cannot remember the last time so many students had B in physical education,' 

she said.  I opened my plan book, which I have with me all the time, and 

showed her the criteria for the grades.  She immediately changed the tone of 

her voice" (Ninette, 7
th

 session) 
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Enabling coordination among physical education teachers 

 Planning can help teachers coordinate their activities.  Planning prevents 

duplication promoting continuity from one grade to another and during teacher 

absences (due to illness, pregnancy, etc.) 

"I remember when I substituted for a teacher who had taken a leave of 

absence for a year; I felt lost because she did not have a written plan.  I did 

not know where to start the teaching, what the students had learned and what 

they needed to learn" (Semadar, 6
th

 session) 

 

If teachers do not share their planning, mutual enrichment is impaired.  Nor 

can a new teacher pick up where a previous one has left off without the latter's 

planning "legacy" and assessment of achievement. 

"I left one school because the other physical education teachers in the 

school did not share their course plans with colleagues.  They guard them 

like state secrets.  This is beyond my comprehension; no mutual enrichment 

can ever take place in this way.  You feel like you are working in a desert" 

(Ahuva, P. 11
th

 session) 

"There are many Internet websites with ideas for practicing and games, but 

many times I feel that when the website includes just a list of ideas, it is not 

really helpful because the ideas are out of context.  When ideas are part of 

planning or part of teacher reflection, they come alive and I can use them 

like I use good advice from a colleague" (Kobi, 8
th

 session) 

 

Upholding the status of physical education in the school system   

 

Taking responsibility for what is learned. The teachers regarded themselves as 

the administrators of their classes and their students' learning, understanding that the 

central feature of good educational administration, like any other management, is 

taking responsibility for one' decisions.  Consequently, they thought that planning 

should be "transparent and clear."  They also thought that planning means setting high 

norms in teaching, respecting the profession and giving other an opportunity to 

respect it too.  A teacher who plans regularly is able to present his work, shows self-

esteem and regard for his profession, getting others to appreciate him and his subject. 
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           "I explained to the principal that I manage 30 urchins, being also responsible 

for their behavior in class, which is here and now; but I am also responsible 

for their learning, which is for the future; you cannot do this like pulling a 

rabbit out of a hat" (Ilana, 4
th

 session). 

           "I have two posters at the school entrance.  One is a permanent poster with 

this year's main goals for each class.  The other poster changes every month, 

directing the students to exercise at home to achieve the specific goal of the 

month.  I have noticed that it is not only the children who read the posters, but 

other teachers too.  Thanks to these posters, other teachers come to me for 

advice concerning their own physical activities and that of their students" 

(Ahuva, 11th session). 

 

              To sum up, the teachers on the committee made a strong case in favor of 

yearly - long term - planning. The two leftmost columns in Table 1 give a picture of 

the benefits of planning in the four areas. 

Table 1. Potential advantages of planning and steps to attain the potential advantages 

 

Findings Part 2 – the TP model 

             The right column in Table 1 details the steps the teachers suggested for 

attaining the potential advantages.  From these they selected what they thought were 

the most crucial ones needed in order "not to waste time and energy on useless 

things."  The following are the steps the teachers selected, accompanied by their 

explanations. 

            Formulating a professional credo 

 All the teachers on the committee attached great importance to formulating a 

professional credo, adjusting it to the yearly changes occurring at work.  They were 

interested in communicating their professional credo to all the parties involved – the 

school administration and the supervisor on one hand, and the parents and their 

learners on the other.  

            "You cannot teach what you don't believe in" (Ahuva, 11
th

 session) 

            "It is important that the teacher be aware of his views so he can understand 

his choices, communicating them to his bosses, his students and their parents" 

(Kobi, 11
th

 session) 
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            "I have written down my beliefs, having a lot to say.  Only now do I realize 

why there were things I didn't want to teach, always putting them off to the end 

of the year so that I 'wouldn't have any time for them'" (Ninette, 12
th

 session) 

 

            Yearly planning for each class 

   The teachers suggested completing planning for the new school year about a 

month after beginning the school year. The reasoning behind this was that during the 

first month the teacher would have the opportunity to assess the learners and their 

needs, making better decisions on suitable material.  The plan should include a bare 

minimum, i.e. the most essential topics and items to be covered during the year.  It 

should encompass about 80% of the total number of lessons the teacher expects to 

teach in order to ensure flexibility as needed: 

"I would want a year plan that would not take up more than two pages for 

each class because I have 12 classes." (Dani, 12
th

 session) 

"I am familiar with most classes from the previous year, but the new children 

joining these classes may change the character of the whole class; besides, 

there are children that spurt ahead and really grow up during the summer 

vacation." (Kobi, 12
th

 session) 

"I would like to test the children at the beginning of the year, when I do the 

planning, in order to make an assessment of their progress in class so I could 

see the improvement after teaching them a whole year." (Ninette, 13
th

 session) 

"One shouldn't include every single lesson in the planning, but should leave 

room for changes such as not being able to teach all the scheduled lessons as 

planned, taking time out to react to unforeseen occurrences, like children 

hitting other children during a game, and even taking time to accede to pupils' 

requests."(Ami, 13
th

 session) 

 

Choosing goals for the class 

 The teachers wished to set only central 6-8 central goals and allotting time 

devoted to each goal. These goals have to be based on their professional credo and on 

the characteristics and needs of the learners as foreseen in the first month of teaching. 

Additionally, they especially wished to ignore the differences of level between the 

purposes (aims, goals, objectives), but set one level only since it was very difficult to 

distinguish between levels. When the question of the teachers' commitment to the 
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curriculum came up, they concurred that it is essential that teachers be familiar with it, 

but saw their commitment in general terms, "being within the limits of the 

curriculum" and subordinated to its goals.  They did not think the curriculum required 

any commitment to detail.  They wished they had a different curriculum than the 

present one – a curriculum that would facilitate their own planning, containing a 

whole range of possible goals from which to select, saving time in defining and 

drafting the goals of instruction: 

"The teacher should know where he/she is headed and what he or she wants 

to achieve with his/her students; he/she has to define this in his/her goals." 

(flori, 14
th

 session). 

"To be honest with you, I haven't read the curriculum since graduating 

college.  I more or less know the topics and the aims of the curriculum.  The 

goals are very general, so you can always say that whatever it is you are 

doing fits in with the curriculum." (Ahuva, D. 11
th

 session) 

"At times, I try to read the curriculum when I need to write a document 

about physical education, but I always come away disappointed because it is 

useless.  If it offered a whole range of possible goals, I would find it a lot 

more useful" (Ilana, 13
th

 session). 

 

Adapting assessment processes and criteria 

 The teachers were very uncertain about their choice of assessment methods.  

On one hand, they realized that only by checking the attainment of goals can a teacher 

know for certain if the goal have indeed been achieved and to what extent.  On the 

other hand, the teachers were anxious about the difficulties of planning assessment, 

the large amount of time such assessment activities take up in terms of class teaching 

time and the necessary organization required to carry out assessment efficiently.  

Consequently, the teachers suggested trying to concentrate several goals in the same 

assessment process, thus reducing the number of tests and other assessment activities, 

and merging the process with the giving of grades.  In this area too, the teachers 

suggested that the curriculum provides a reservoir of assessment methods to help 

them: 
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"Honestly speaking, the goals become meaningful only if at the end of the 

process one checks whether they have been attained." (Ahuva, P. 13
th

 

session). 

"For instance, a teacher sets the goal 'the children will know how to 

dribble,' but he/she does not mention the level he intends to reach.  Such a 

goal is suitable for all ages so the teacher is not capable of knowing if he 

has taught what he had set out to teach" (Ninette, 13
th

 session). 

"We should look at the assessment process in a completely new way.  The 

teacher must get feedback on what he has taught, so several times a year he 

should organize a number of consecutive lessons in which he would test 

what he has taught up to that point, both to get feedback and to give grades" 

(Kobi, 13
th

 session). 

"The curriculum has tests for granting fitness citations to students that reach 

a specific fitness level, but these tests do not cover all the material the 

teachers have taught.  Just as in the case of the goals of instruction, it would 

be a good idea if the teachers had a reservoir of methods of assessment 

available, from which to choose to fit the teachers' goals" (Dani, 15
th

 

session). 

 

Adapting content 

 The teachers mentioned two alternatives for selecting contents: the first was 

to be chosen when the goal had a connection to one subject or one sport and the 

contents were selected from this area.  For example, learning the skills involved in 

doing as headstand comes under the heading of gymnastics, so the contents would be 

selected from the teacher's knowledge of the subject.  The second was to be chosen 

when the goal covers many topics simultaneously, such as development of mental 

images to improve performance skills not related to one specific sport only.  

Knowledge here is derived from theories of motor learning skills, adapted to each one 

of the sports and topics being learned.  The teachers regarded the availability of a 

reservoir of teaching units classified according to goals as a necessary part of the 

support process for teachers that would enable them to venture into thinking about 

long-term goals cutting across many sports and many topics: 

"When I taught physical fitness, I did not want it to be an isolated topic; I 

rather wanted the pupils to be able to see the connection between the various 

needs of the different sports and physical fitness, so in every topic I taught, I 

adapted the warm-up to its proper physical fitness.  Now I'm able to set that as 

a goal in itself" (Moshe, 13
th

 session). 
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"Although it had never occurred to me before, the possibility of taking a 

central goal such as 'learning to take responsibility' to go side by side with my 

regular teaching throughout the year is an excellent idea" (Ilana,15
th

 session). 

"I'm trying to imagine a reservoir of information provided by teachers who 

have already had experience in writing teaching units and in setting long-term 

goals.  We would undoubtedly have to adapt these teaching units to our own 

needs, but at least we would be starting out from a better position; it would be 

like getting counseling" (Kobi, 15
th

 session). 

 

 

Adapting teaching methods 

 The teachers suggested not discussing details concerning teaching methods, 

but rather to note major specific methods to reach their goals. For example, social 

goals would be more dependent on the teaching method the teacher might choose than 

the teaching content, and forming small working groups to work as a team; teaching 

students how to function in such groups would achieve social goals in every subject or 

branch of sports the teacher might choose.  The curriculum, the teachers added, 

should state clearly what kind of approach should be used regarding teaching 

methods, providing a reservoir of methodological options.  Something along these 

lines would be extremely useful to the teacher: 

"Sometimes what is taught is less important than how it is taught. I know a 

teacher that walks around with a stopwatch hanging from his neck, checking 

the time at the end of each lesson.  That's also a teaching method because his 

children learn that the important thing in physical education is measuring the 

speed.  With a different teacher, however, the children might learn that what is 

important is the process during the experience of physical education because 

the teacher gives every child feedback on his experience."(Semadar, 16
th

 

session) 

"The curriculum should relate to teaching methods too, and not only to 

content as it does currently.  A list of all the available options could help the 

teacher write down what it is exactly that he does and perhaps even begin to 

think about additional possibilities." (Ami, 17
th

 session) 

 

Explaining the choice and its suitability 

 This subject was controversial.  Some of the teachers were of the opinion that 

a few words would suffice to explain their choices, especially because the planning 
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would be sent to other teachers that were not necessarily acquainted with the sort of 

students and conditions reflected in the planning.  Others thought that having to give 

explanations "was beginning to feel like an unnecessary burden."  Having argued for a 

few hours, the teachers reached a compromise: there would be an option to choose 

and explain, but there would also be an option not to explain choices; if a teacher felt 

the need to give reasons for his/her choices, he/she would be encouraged to do so. 

Examples of what teachers said in favor of giving explanations follow: 

"In my school there is no gymnasium. If you read the content of my planning, 

you would be hard put to understand why all my lessons take place outdoors 

and I don't have any gym lessons at all" (Ahuva D. 14
th

 session). 

"I teach classes with discipline problems, so I devote a lot of time to teaching 

the value of 'respect for others.'  I would like to explain why I chose to deal 

with this topic" (Kobi, 13
th

 session). 

 

Examples of what was said against explaining follow: 

 

"I would not like to begin writing apologies for what I teach.  If I plan 

something, it means I have a good reason for it" (Dani, 13
th

 session). 

"Let's not forget that we are talking about planning for every class; a few 

general remarks at the beginning or at the end of the planning may be 

enough" (Ilana, 13
th

 session). 

 

 

Reporting on attainment of goals and reflection 

 The teachers divided the summary of their discussions into two parts: the first 

one – the public part – was written down for scrutiny by all professionals who wished 

to read it – supervisors, principals or peers. The other – the personal part – is private. 

 The public report is "easy enough"; if there is planning, and if the teacher 

implements his/her planning and collects data throughout the year implementing the 

adapted assessment processes and criteria, all he/she has to do is "to consolidate the 

recorded data." The second part consisted of the teacher's reflection, which would 

allow the teacher to assess the quality of his/her work, drawing the proper 

conclusions.  The teachers thought this part needn't be put down in writing since it 
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concerned the teacher only and would be reflected mainly in the modifications the 

teacher would make the next school year, starting with his/her professional credo and 

continuing with each one of the details in his/her planning. 

In both the report and the reflection, the summary marks the beginning of a 

new process.  The written report would enable the teacher to start gathering data the 

next year from a better position, while the personal reflection would allow him/her to 

take a long hard look at himself/herself and how to forge ahead in his/her work. 

Here are some remarks teachers made about public reflection: 

"The objective should be the first thought in planning.  If a teacher plan and 

carries out his/her plans, what is left, basically, is to present the evaluation 

data, and perhaps adding a few words about what had been planned, but not 

carried out" (Ahuva P. 15
th

 session). 

"Getting data about an entirely new class from a teacher that taught the 

class the previous year and knew the students well is a present that will 

make the teacher's work both easier and more efficient" (Ninette, 15
th

 

session). 

Here are some remarks the teachers made about personal reflection: 

"We have come full circle.  Of all the things we have discussed, I would like 

to see whether my professional credo actually affects my work or it has 

remained an empty ideal" (Ahuva P. 15
th

 session) 

"I always finish the year somewhat frustrated because I always think I 

haven't covered enough material.  In my new planning, I may be able to 

remedy this situation by setting attainable goals; this may help to get rid of a 

lot of my frustration" (/flori, 15
th

 session).   

 

 

To briefly summarize the teachers' suggested platform, it is possible to say that 

they chose yearly class-planning based on the process of choosing goals in harmony 

with their professional credo, recognizing the need to adapt assessment methods and 

criteria to check whether the goals have been achieved and the need to report to what 

extent they have been achieved. Figure 2 shows the planning platform suggested by 

the teachers 
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Figure 2. The Planning Platform Suggested by the Teachers 

 

 
 

 

Discussion – The meaning of the TP model  

The planning platform the teachers suggested changes the entire planning model and 

system of relationships between the formal curriculum and the teachers.  

The teacher's role in planning 

In the CP Model (figure 1) the teachers are expected to prepare their lesson 

plans while the teachers who suggested the platform see mainly themselves as 

responsible for the overall planning.  In their view, only teachers have the ability to 

suit planning for the specific group of learners in their classes, with all the advantages 
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inherent in such planning (Table1). That is to say, whereas the CP Model proposes a 

deductive process in which a teacher constitutes the operative link in a linear chain, 

the teachers who drafted the planning platform suggested an inductive process: the 

planning would be rewritten every year on the basis of what was learned the previous 

year, and on the basis of the convergence of the teacher's professional credo with the 

characteristics and needs of the present students. 

The connection between the curriculum and teaching 

  In the CP model the curriculum is compulsory and authoritative (Figure 1).  

The platform drawn up by the teachers, however, suggests an entirely different 

connection – a less binding and a more reciprocal connection.  Here the curriculum is 

written as a process in itself, like a proposal.  Not only does the curriculum provide a 

teacher with options from which to choose according to his/her needs, but as shown in 

Figure 3, it is supposed to be affected by the teacher as well. 

 

Figure 3. Model of Teaching Planning - TP Model 

 

At this point, what the teachers actually desired was a new and "revolutionary" 

definition of the concept "curriculum."  They expected the curriculum to be a user-

friendly source of support for their work, being attentive to their voice as planners.  

They would like to put their own planning at the center stage in order to take 

responsibility for their teaching.  The significance of this new concept is that there 

should be a dynamic curriculum comprising a reservoir of informative material on 

whatever is permissible or recommended to teach because in the final analysis the 

richest and most practical source of information about teaching and learning in a 

specific class is the teacher. 
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The function of goals 

 The function of the goals in the CP Model is to instruct a teacher what to 

teach.  The "compulsive" force in teaching depends on the views of the curriculum 

writer, ranging from "mildly compulsive" to "totally compulsive."  In a mildly 

compulsive curriculum, the goals are stated by the curriculum, but the teachers choose 

objectives in accordance with these goals, while in a totally compulsive curriculum 

dictated to the teacher, including standard tests, the goals become the obligatory 

objectives of teaching.   

In the TP Model, created by the teachers, the goals of the formal curriculum 

constitute a general framework for the teacher; the aims could also state the 

educational system's policy, but most importantly, the teachers expect the curriculum 

to include a data reservoir comprising a large selection of goals.  This data reservoir 

would be used by the teacher to draw up goals of instruction suitable for his/her 

learners in accordance with his/her "professional credo" (Roehrig, Kurse & Kern, 

2007). 

Assessing whether effective teaching has occurred 

 The CP Model regards the educational system responsible for successful 

teaching, perceiving teachers as subordinates of the system. This model inevitably 

leads to standardized testing of learner achievement.  The TP Model, however, 

suggests that the teachers take responsibility for successful learning in accordance 

with the social and material conditions prevailing in the teaching environment.  The 

teachers that created the platform suggest that the process be transparent by 

determining methods, content and assessment criteria from the outset, but based on 

each teacher's knowledge of the learners.  At the end of the teaching-learning process 
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the learners would be tested in accordance with predetermined criteria that the 

teachers have chosen in advance. 

To sum up, this case study represents only one step taken by a physical 

education teacher committee that called for a change in the model of the current 

curriculum. The changes should be tested in the field, but not in physical education 

only, accompanied by a follow-up concerning its application and its contribution to 

the quality of teaching. 

The TP Model extols the importance of the fact that the teachers in our case 

study are ready and willing to take full responsibility for their work. The TP Model 

the teachers suggested does not make the curriculum redundant, but underlines the 

link between planning and the curriculum; however, this link does not involve 

subordination to a totalitarian authority, but is characterized by support and 

dynamism.  The center of gravity is transferred to the planning of teaching, founded 

on the goals suggested in the curriculum. The teaching plan is dynamic – indicative of 

the teachers' aspirations – but also allows the teachers to modify it according to 

practical developments in the teaching-learning process. 
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